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Abstract 
Although this is happening for a long time, we wanted to study the phenomenon according to which teachers are focused on their 
own than on how students react to the lessons and to the dynamics of the learning process. This behavior leads to a lack of 
efficiency in the teaching process and, of course, in the learning demarche. The article presents a psychological research on 
teachers’ personality. Starting from some preliminary observations of the authors, the Agreeableness of teachers was measured, 
as one of the Big Five personality superfactors.  
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1. Introduction 
The present paper started from some observations on teachers’ activity. As a person engaged in specific 
communication and specific behavior, the teacher has as a main objective the change in students. Once the student 
acquired information, they will produce a change in cognitive, emotional and/or skills area. Having as an objective, 
this is an intentional change conducted by the teacher (McNeil and Popham, 1973; Lupu, 2010; Lupu 2011). 
The major task for teacher consists in arranging the learner's environment so the course of learning should be 
enabled, backed, reinforced, and maintained (Gagne, 1976). This way the teacher’s personality becomes a major 
factor in the organization of the learning environment. An increased responsibility will appear, but also it may be 
initiated a potential distortion of the teacher image about itself (Ego increasing, or Ego lack of control). 
In Educational Psychology many studies have been concerned – for good reasons - about student problems, but 
less or very little on psychological universe of the teacher. A point worthy of investigation is - in our opinion – the 
issue related to teacher narcissism. In the aforementioned learning environment and to some teachers, narcissism can 
dominate their behavior and their relationship with students. 
Once installed, narcissism diminishes the teacher's ability to cooperate/collaborate with pupils, disrupt the 
development of student confidence in himself and the healthy development of personality. 
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The Narcissistic Personality is characterized by a long-standing pattern of grandiosity, a tremendous need for 
admiration, and a lack of empathy toward others, in our case toward students. The subject believes he/she is very 
important for the others and display patronizing attitudes. He/she has a need to be considered superior to others and 
waits to automatic compliance with his/her expectations; lacks empathy and is unwilling to recognize the needs of 
others; demonstrates arrogance (conceit). From our experience, a narcissistic teacher often may laments about 
students’ “stupidity” or “insolence” having no way of open to communicate with students.  
Taking into account that it is not our purpose to write an article about the narcissism as a personality disorder, we 
built the research design starting to make the “narcissism” concept operational. This way we arrived to the 
conclusion that narcissism could be defined in terms of self-focus and conceit. We choose the Big Five test as an 
instrument, knowing that the human personality could be summarized by the five factors: Extraversion, 
Neuroticism, Agreeableness, Conscientiousness and Openness and that Agreeableness is the factor which could 
capture the two dimensions: self-focus and conceit. Agreeableness includes specific dimensions for our study, a 
person obtaining a low score at this factor being interested in his/her own person (self-focus) and wanting to impose 
his opinion on others (Albu, 2009).        
1.1. Purpose of the research 
The purpose of this study was to: capture and measure the dynamics of Agreeableness in one group of teachers 
and to study if there are some correlations of this factor with other dimensions; compare the Agreeableness 
dynamics between men and women within the studied sample. Taking into account the complexity of this subject, 
we consider this is a pilot study which should be continued by further research. 
2. Method 
2.1. Participants 
70 teachers participated in this research. The sample consisted of 52 females and 18 males aged from 21 to 57 
years old (M=41.1571)  
2.2. Hypothesis 
We started from the assumption that teachers will obtain a lower score than the mean for the Agreeableness 
factor, which indicates a high self-focus and conceit.  
2.3. Instruments 
We used The Five-Factor Personality Questionnaire - CP5F, an instrument measuring the five personality 
superfactors, according to Big Five theory. CP5F questionnaire was developed on the model FFPI - Five-Factor 
Personality Inventory (Hendriks, 1997) and validated in Romania by Albu M. (Albu, 2009).  
Statistical data were collected and processed. 
2.4. Procedure 
The instrument was administered by instructed operators, to groups of teachers, according to instructions. The 
subjects were told about the purpose of the research, and that the information they will provide will be secured and 
they are free to participate into the research. 
2.5. Data analysis 
Statistical analysis was conducted by SPSS 16.0 and Excel. Frequencies, descriptive statistics (mean, deviation) 
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and specific correlations were calculated 
3. Results 
The gender distribution of the sample is represented in Table 1. 
Table 1 
 
Gender distribution 
  
Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 1 18 25,7 25,7 25,7 
2 52 74,3 74,3 100,0 
Total 70 100,0 100,0  
 
  
The scores frequencies related to Agreeableness for the entire teachers sample were calculated and the results are 
shown in the Table 2. 
Table 2 
 
Agreeableness scores frequencies on the entire sample 
  
Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 76,00 1 1,4 1,4 1,4 
78,00 1 1,4 1,4 2,9 
81,00 1 1,4 1,4 4,3 
83,00 3 4,3 4,3 8,6 
84,00 1 1,4 1,4 10,0 
85,00 1 1,4 1,4 11,4 
87,00 2 2,9 2,9 14,3 
88,00 1 1,4 1,4 15,7 
89,00 2 2,9 2,9 18,6 
90,00 4 5,7 5,7 24,3 
91,00 2 2,9 2,9 27,1 
92,00 3 4,3 4,3 31,4 
93,00 1 1,4 1,4 32,9 
94,00 4 5,7 5,7 38,6 
95,00 3 4,3 4,3 42,9 
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96,00 6 8,6 8,6 51,4 
97,00 3 4,3 4,3 55,7 
98,00 3 4,3 4,3 60,0 
99,00 4 5,7 5,7 65,7 
100,00 3 4,3 4,3 70,0 
101,00 3 4,3 4,3 74,3 
102,00 1 1,4 1,4 75,7 
103,00 3 4,3 4,3 80,0 
104,00 3 4,3 4,3 84,3 
105,00 1 1,4 1,4 85,7 
106,00 1 1,4 1,4 87,1 
109,00 2 2,9 2,9 90,0 
110,00 1 1,4 1,4 91,4 
111,00 2 2,9 2,9 94,3 
113,00 1 1,4 1,4 95,7 
117,00 2 2,9 2,9 98,6 
118,00 1 1,4 1,4 100,0 
Total 70 100,0 100,0  
 
The frequencies by gender are as follows in Table 3 (for women) and Table 4 (for men): 
 
Table 3 
 
Agreeableness scores frequencies for women 
  
Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 76,00 1 1,9 1,9 1,9 
78,00 1 1,9 1,9 3,8 
81,00 1 1,9 1,9 5,8 
83,00 2 3,8 3,8 9,6 
84,00 1 1,9 1,9 11,5 
85,00 1 1,9 1,9 13,5 
87,00 1 1,9 1,9 15,4 
88,00 1 1,9 1,9 17,3 
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89,00 2 3,8 3,8 21,2 
90,00 3 5,8 5,8 26,9 
91,00 1 1,9 1,9 28,8 
92,00 3 5,8 5,8 34,6 
93,00 1 1,9 1,9 36,5 
94,00 2 3,8 3,8 40,4 
95,00 2 3,8 3,8 44,2 
96,00 3 5,8 5,8 50,0 
97,00 3 5,8 5,8 55,8 
98,00 2 3,8 3,8 59,6 
99,00 3 5,8 5,8 65,4 
100,00 3 5,8 5,8 71,2 
101,00 2 3,8 3,8 75,0 
102,00 1 1,9 1,9 76,9 
103,00 1 1,9 1,9 78,8 
104,00 3 5,8 5,8 84,6 
105,00 1 1,9 1,9 86,5 
109,00 2 3,8 3,8 90,4 
110,00 1 1,9 1,9 92,3 
111,00 2 3,8 3,8 96,2 
117,00 1 1,9 1,9 98,1 
118,00 1 1,9 1,9 100,0 
Total 52 100,0 100,0  
 
Table 4 
 
Agreeableness scores frequencies for men 
  
Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 83,00 1 5,6 5,6 5,6 
87,00 1 5,6 5,6 11,1 
90,00 1 5,6 5,6 16,7 
91,00 1 5,6 5,6 22,2 
94,00 2 11,1 11,1 33,3 
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95,00 1 5,6 5,6 38,9 
96,00 3 16,7 16,7 55,6 
98,00 1 5,6 5,6 61,1 
99,00 1 5,6 5,6 66,7 
101,00 1 5,6 5,6 72,2 
103,00 2 11,1 11,1 83,3 
106,00 1 5,6 5,6 88,9 
113,00 1 5,6 5,6 94,4 
117,00 1 5,6 5,6 100,0 
Total 18 100,0 100,0  
 
The graphic representation of the Agreeableness scores (men and women) shown below (Figure 1 and Figure 2) 
demonstrates the variation of Agreeableness and it can observed there are no low scores on this superfactor. 
According to CP5F manual, scores under 68 for men and 73 for women are considered low, and scores above 92 for 
men and 99 for women are considered at high level. As we can observe, for the entire sample (men and women) the 
scores are mostly at a high level. 
 
 
 
 
 
 
 
 
 
 
 
Fig. 1. - Agreeableness for men 
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Fig. 2. - Agreeableness for women 
 
4. Discussion 
The hypothesis (the preliminary assumption) was not validated in our study. The Romanian teachers’ sample on 
which the study was conducted obtained medium to high scores (mostly) for the Agreeableness, which means that 
they are not self-focused and they have an open communication channel with the students. The conceit is also low. 
According to the Agreeableness scale, a person which obtain high scores shows interest for other people, he 
respects the views and rights of others and he tries to keep good relationships with the the other persons, in our case 
the students. On the other hand, the person which obtain low scores is interested in his own person, he want to 
impose his opinion to others and is annoying (Albu, 2009). 
The scores for this superfactor should be understood also in relation to age and to gender. We observed higher 
scores at older ages and this result could demonstrate that as they have more experience, teachers are more open and 
understand better the students’ needs. They communicate more free with the students. 
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